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KEEPING SAFE AT HOME | KS2

Q%

QIQ&)I ntroduction (/od.\

Keeping safe at home

NS

This is the second of two lessons, one for key stage 1 and the other for key stage 2, promoting safety
in the home. This KS2 lesson for years 3 and 4 builds on learning from KS1 and helps pupils to assess
and manage common hazards that might occur in the home and recog@%ow the desire for peer

approval can increase risk.

‘Q

No lesson should be taught in isolation, but always as part of aﬁ@;qned, developmental PSHE
education programme. This lesson would work well as part (é\%der learning about risk assessment,

peer influence or keeping safe. ) T X
o . xO o
Learning objective Learning ou@mes O)
To learn how to assess and Pupils will be able to: fl/ ¢
manage risk at home . as%ﬁ’;ome hazards in‘thg"home that could cause harm or

\i}) ry <O

6\0

ofbexplain how thesi'ege for peer approval might put pressu%%
O

Key words ayoung pers&(& act in a riskier way at home O
Hazard, harm, injury, risk, (6 » describe st@fegies to reduce risk at home and help e?
reduce, strategy, peer Q themse (or others) safe, including strategies tb@anage
influence o Pamuence &0

\ & & n
Lesson summay 6 QO

Activity Description

Timing

as stabtish ground rules. Pupils demonstrate t nderstanding ins
B (gé E‘gﬁ\ d rules. Pupils d h%ud di b{tpg

\@sment ‘i

ing a mind map on keeping safe at h&ﬁ& )
O A

o kD . .
Pupils are introduced to the topic w@}n odd-one-out m’gﬁ 5 mins
activity and learning objectives a{\Qutcomes. V‘%

o‘ v
Risk continuum Pupils identify the risks in a\‘énge of scenarios a@%’rder them 15 mins

from ‘no risk’ to ‘most ri@

&

possible outcon®@s; including strategi

o N
Peer influence Pupils identify sceg&?os involving peer@uence and discuss 10 mins

haracters could take to

resist peerinfiylence. :\Q
"4 \
. . Pupil en to the events I@ake place in Rhys’s day at home. .

Aday in the life Th()ﬁdentify risks and @gies Rhys could use to minimise risk. 15 mins

4.\

L >4

Reflection upils privately reflect on the relevance of the learning to their
and endpoint own lives, before revisiting the baseline assessment activity to 5 mins
assessment demonstrate their progress.

Pupils are reminded that it is the responsibility of adults to
Signpost support keep them safe at home. Pupils recognise who to ask for help in 5 mins

different scenarios.
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Climate for learning Resources

Make sure you have read the accompanying » Box or envelope for anonymous
teacher guidance notes before teaching this questions
lesson. These include guidance on ground * Exercise books or A4 plain paper for
rules, the limits of confidentiality, relevant baseline/engeént assessment (one per
subject knowledge, communication and pupil) o
handling questions effectively. . Resoun@‘lz Risk continuum (one set per
Be aware of any pupils within the class who J
may be experiencing of have experienced -&Ource 2: A day in the life - teacher
homes that feel unsafe (for example, any otes
pupils who may have experienced abuse or &’. Resource 3: A day in the life - pupil
neglect at home). oO activity}c{?j per pupil)

N

BASELINE ASSESSMENT

O

Baseline assessment activiup

Give pupils their exercise@s or blank A4 pa &o%d ask them to complete a mind map,4 gfng

down everything they on about keepin s%at home. Their ideas might include saf@ rules, things
at home that keep\ safe, or comm zards to be aware of. &:"

This activity is@igned to assess&@ existing knowledge, skills and attitude(&pils should f{,b

complete thely ™ind map indiv'@JS y, without adult support. While pupils a@sompleting the y@ {
circulat t&det an idea of thei i

ponses and to check for any misconc ns or gaps that r@
need ressing through &lésson. Collect in the papers or set the ks aside - pupils.wity return to
tciJ@'ctivity at the end&@e lesson to assess their learning. OQ N 0&)’

N
3 < C
O OQ S O
9 C Q 2
Introduction \8 ?.
o %

Show the four images on slide 11 and ask, which%ould be the od%@
Take pupils’ responses and draw out that thr8Q‘ he images shona

&

out?
ards or risks:

e the plug socket is a hazard (somethi, gﬁat might cause in@, harm or hurt) because it connects
to the electricity, and could cause@electric shock

*

e the pan of boiling water an %ob underneatf&é&o hazards as they will both be very hot - if
touched, they could cause, ds or burns

* the child standing on(@r friend’s should@%uld fall, or he could drop what he is reaching for
onto his friend —Q/ ehaviour is risky because they are exposing themselves to harm or injury

So, the odd one out could be the girl who is reading, because there are no risks or hazards visible.

Briefly introduce the learning objective and outcomes and explain that today’s lesson will be
exploring ways of keeping safe at home. Emphasise that it is the responsibility of adults at home
(parents or carers) to keep children safe. However, there are also things that children can do to
help their adults to keep them safe.
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CORE ACTIVITIES

Risk continuum @

Using the scenario cards from Resource 1: Risk continuum, ask pupils to work in pairs to:
* identify the risk in each scenario b\*

« place the cards in order on a continuum from no risk’ to ‘mos Y.

Take feedback as a whole class. Note that this activity does not&e a single correct answer so pupils
could display different orders on their continuums, but be%@a a guide example of how the scenarios
might be organised. If pupils’ answers are very different from the below, you may need to spend time
discussing reasons for this and addressing any misg& ptions:

e No risk: Scenarios Cand G 00 0/{3)

e Small risk: Scenarios A, F and L "/

e Big risk: Scenarios H (could cause{eﬂﬂt)us burns or scaldi@ (Frankie could see or hear things b\’
that make him feel upset or scare@y,7, D and K (all of. h could result in falling from a height *6
arguably, scenario K would be<the most risky of th'@r it’s a high fence) ‘(\'b

e Most risky: Scenario B (rj ?fstarting a fire) (risk of online exploitation or seeing o@zring
things that could mal«Qwer upset) & O

O
Discuss as a class i&@ere are any oth ys these different types of hazard or: i%%’could
be sorted. Establish*that some haz might cause physical harm, while ot%@might cause

emotional o@y hological harn@ narios E and I). . Q’\'
(& © K2 Vv
X . . PR\
Su;&@f Remove the las@r scenario cards (l,J, K and L), which &more challengm@

enge: Ask pupi B%write one or more of the scenarios@%ake it less risk \Tbey should be

%ady to explain heir change minimises the risk. (‘9
“ i

Q@

o
O 2

Q %
Peer influence QA\ 9‘2‘

Bring the whole class together and ask itﬁyone knows what, peer influence’ means?

Explain that ‘peer influence’ is whenk eone is influey-;%L caused to think, say or act in a
certain way - because of how othébs'around them a aving - or how they think others
around them are behaving. his comes froM eling of wanting to fit in.

Tell pupils that lots of pe@experience p r@%ence (even adults!) and that sometimes peer
influence canbe ag ing. For example, child’s friends all love getting active then that
child might be influeficed to enjoy physical activity too. Establish that children might experience
peer influence at school, out and about, but also at home.

In small groups, using the same scenario cards from Resource 1: Risk continuum, give pupils a
few minutes to pick out the cards that show situations involving peer influence. Bring the class
back together and check that groups have correctly identified scenarios A, D, E, F, I,J and K.

>>
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>>
In the same small groups, have pupils pick one or two of the scenarios A, D, E, F, 1,J or K and

discuss these questions:
« Who might be affected by peer influence?

e If they act on the peer influence, what might happen? \
6 *
/)
pscenrol; B
Take feedback from a few groups. For example, in scenario I: ‘Q
%)

* What might they say or do to resist the peer influence?

e Agata might be affected by peer influence O

* If she joins her friends in the chatroom, she may risl@]king to people online she does not know
and seeing/hearing content that is too old for h{’ﬁb makes her upset

» To resist the peer influence, Agata could ﬁnd ore age-approp 5?9game to suggest her friends
play together, she could tell them why s é@esn t want to pla@ﬁf/f it feels unmanageable to deal
with by herself) she could speak to a &; ed adult, like her m 6\

O

Make sure pupils recognise that somelimes peer influence €nmake children more likely to take ris i@
However, while peer influence can 1@1 e a child more [i to act in a certain way, peer influence cdp»
also be resisted - for example( aying somethm%ﬁk ‘No | don’t want to do that.” or by suggesting
an alternative. Q ("7}
Q & A
= Challenge: Ask pupi Qo look at a sce where there is more than one child %h’s'mlght be
experiencing p r ififluence. Can t hink of any reasons why one child co reel the influen €b

of their p;ﬁ e strongly? S easons might include: if they are yo , if there are mor
their peer. hey are host/ng@ play date, or if they feel part/cularly le Gﬁ] fl/

‘Q S & &
aécéay in the life A‘\ 90 (‘J\0 @

<
Q,o Tell pupils th re going to be listening to a day in t@e of Rhys. Explai hat they will need to

Qé listen carefully nd try to identify hazards or risks in aé ay. You could asl?ﬁplls to put their hand
on their head or hold up a red card when they hea\& ard.

Using Resource 2: A day in the life - teacher n§\read out the fir sections (7am and 10am) to
the whole class, stopping when pupils identify & hazard or risk &sklng, ‘What do you think would
be the best thing Rhys could do to redu e risk in this sit 7. 0nce pupils have shared a few
ideas, read on to reveal what strategy(l@!ys uses before aﬁqg'

*

«  What strategy did Rhys usef_ O

¢ Do you think this is a 8@1 strategy for theéQation?

Make sure you cover the %@y learning provided o&esource 2: A day in the life - teacher notes.

Now tell pupils they are going to think about the rest of Rhys’s day. Individually or in pairs, ask pupils
to complete Resource 3: A day in the life by adding in strategies to manage risk at home for the last
three sections (1pm, 3pm and 5pm).

Once pupils have completed the activity, take time to go through some of their suggested strategies and

reinforce the correct strategies if needed, using Resource 2: A day in the life - teacher notes. s

.
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Support: Give pupils suitable phrases or sentences (shown on slide 17) to choose from as they
complete this cloze passage activity.

Challenge: Pupils write, say or draw what happens at 6pm in Rhys’s day. They should aim to
include at least two hazards and corresponding strategies to minimisgyisk.

Z
PLENARY / ASSESSMENT FOR AND OF LEARNING

6\0

<
Reflection and endpoint assessment O‘Q @
Allow a few moments for pupils to think of at least one strategy from the lesson that could be
useful for their own lives. As this is a private ction, pupils sry\, not be encouraged to share
their ideas with the class. o Q
Give each pupil their mind map from t@%eginning of the&fsk)n and a different coloured pen
or pencil. Ask pupils to amend theipgriginal ideas or a eir new learning. This will help &Q
demonstrate progress and iden@ny future planélli\résheeds about safety in the home. ‘(\’b

& 2
S (990 <
Signposting support*Q v o
Remind pupils tha e there are thin ey can do to help, it is the respons:\beilg;%heir adult

(parent or carer)fp keep them safe e and they should speak to them if t e worried abog&ﬁb
- hazard at hoG or if there is an aceldent and someone is hurt. Q

@ﬂ
[ Emphasi{e at there are ot @ults who can help - for example, adul school or adults mve Trust
in oui | al community. If ils are worried about safety at home,tl@xan speak to: 0\0

(ﬁrents, carers, teiqn\ or another trusted adult in the first i(ﬁnce é@
N Childline 080a@1 11 or www.childline.org.uk S O

0& If there is an eg-érgency at home, people can dial 999 acgsk for one of the?%rgency services;
Q an ambulance if someone is badly hurt, the fire brigif there is a fire e police if someone
(including themselves) is in immediate danger. Make*pupils aware t% ey do ever have to call 999,
they will be asked some questions, like their&@ and their addre&s.

< ©

! ‘\5
Draw a room ,é(/ Q*&

O
Pupils draw a room in %ome (e.g. bathro€m<,>l<itchen, living room) and include some hazardous
activities and somle activities. They could use speech and thought bubbles, and labels as
needed and aim to include the different types of hazards learned about in today’s lesson (i.e.
hazards that could cause physical harm, hazards that could cause psychological harm, scenarios
involving peer influence).

® ¢ (an their partner identify the hazardous activities?

« (an they provide some appropriate strategies to manage the risk in each activity?

. ‘ ‘ © PSHE Association 2022 | 6
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Safety at home KS2 | Pupil resources

Resource 1: Risk continuum

A B

Liam and his cousin Ishani are playing
in the living room. Ishani pushes Liam
playfully and says, “Let’s have a pillow |
fight!”. |

| Lucy has found a cigarette lighter on
the floor. It is co@&rful and she thinks
it looks a blt(@é a toy.

c}‘
+ — .
C D ‘Q

?Qons friend has come over. There’s a
Ella is reading her book in bed. Her &'toy ona rea@&gh shelf they want to

mum is downstairs. | play with don’s friend asks him
6®ﬂ to climbﬂw and get it
\.\} | o° | 66\‘
- - -+ - - - - - - =
: S &

Q@
& 2
(9(9| Best friends, Amal and Kyle are@g( ing
up a dance routine. There |5{00t cup

Frankie is 8. He is at@ﬁ%e with his
older brother an%)f@ friend. They a

L
playingon a Y{Q of tea on the table nearb&.

game that%

12.They as nkie to join | fb

Q‘K ) AN
i o - — + &

H
" X | . °
\ AN N
Qaren is doing y@aw with her | Jay’s dad ust run him a.b%f]ay
o’é grandad, wh eps making funny can te hot because t \s steam
jokes. (JO conb% off it. (9(9

Q __________'&o‘

Q& o

Lots of Agata’s friends at school hé@Q Dennis is older sister, Meg, hear
started to use an online chatr | the frent door opening - it's mum
Agata’s mum says the chzt/ém istoo | cogyhg home! In excitement, they race

old for her. bé}h other down the stairs.

—;———&———e
|

Billy kicks Marthas football into the | May-Ling is playing with her new pet
neighbour’s garden. He tells Martha to cat. Her cat is getting excited, and her
climb over the fence to get it. mum warns her she might scratch.
|
-
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Safety at home KS2 | Pupil resources

Resource 2: A day in the life — teacher notes

bold text = hazard
underlined text = strategy

italicised text = notes for teacher A
7am ‘Qb

Feeling hungry, 8-year-old Rhys opens his eyes and jumps out of be%@y for breakfast! As he puts on his
jumper, he notices that his sister has left her hair straighteners out. Be*doesn’t touch them or the wire that
connects them to the plug socket, just in case they are hot! T)-%Qa good strategy - straighteners and hair tongs
can take a long time to cool down after they've been used. If th@t ighteners are on, he could also tell his sister or
an adult so that they can turn them off. X,

Rhys goes to the kitchen to eat some cereal. When r ing for the milk&cidentally knocks a glass onto

the floor and it shatters. Rhys gets the dustpan %prush to clear u% tag oken glass. This is not a good
strategy because Rhys might cut himself cleariQ?p the glass or miss a pléce, which could be dangerous for him or 6\.

others in his home. Instead, Rhys should telt\gn adult so they can‘clé} up for him.
o S &
10am (e) ‘\’b

Much to his excitement, Rhys’s fri(% Angel comes over@ctér that morning. They decide to playa g %of chase

in the living room where Rhy %ys are all over th@obr. Instead of picking them up, Rhys an@el jump

over the toys. After a whWn el trips and hétsvgr knee. &0

This is not a good stratégy - they should pic he toys so there aren’t any trip hazards o floor while they pg

playing or play theikggme of chase in a r or outdoor space. (\ Qfl,
o 2

1pm C @ 9 fl’

After all{% laying, Rhys an L are a little peckish! They settle down M the kitchen for luacwile they

eatQ?puts the kettle on*x@_;oes into the living room. Rhys makes s@ ,&}good strategy

X W4
ay away from the k«&e and cord, because the water and steam wilsbe hot and pulling OO‘% cord or wire

Uld make the kegl;d@ Q} (90

i

N\ o
Q’b 3pm (Q V'
Angel spots a video game on a shelf and asks Rhys to s&on the back of %%a to see if he can reach it.

Rhys tells Angel A . 6

Good strategies include telling Angel to wait and 6D\ to ask his dad @7 her adult to get the game for them
instead, telling Angel they can play a diﬁerenteul(deo game/do a diﬁe@ ctivity that doesn’t involve climbing on

furniture. 'b( O

*
As they look at the cover of one vig&dame they realise we\)ngs to Rhys’s sister and is too old for them.
Angel wants to play anyway. Rhyee s

Good strategies include saying\Why don’t we play thcjther game instead?’, “No, | don’t want to.”, “We’re not allowed,
look it’s too old.” or “My s@r will be cross.”.

5pm

Rhys loves bath time! He creeps into the bathroom and looks at the water in the bath. Then he

. Good strategies include calling an adult to help him check the temperature or using the
tip of his elbow to see how hot it is (but if he does this, he should still check with an adult that it is safe to get in).
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Safety at home KS2 | Pupil resources

Resource 3: A day in the life — pupil activity

4 )
7am

Feeling hungry, 8-year-old Rhys opens his eyes and jumps out of bed ready for breakfast!
As he puts on his jumper, he notices that his sister has left h(j%&gtraighteners out. He

doesn’t touch them or the wire that connects them to the plu ket, just in case they are
hot! >

| X . .
Rhys goes to the kitchen to eat some cereal. When rea@crﬁg for the milk, he accidentally
knocks a glass onto the floor and it shatters. Rhysg?ﬂ the dustpan and brush to clear up

knee. S O
e < Vv &'OA 2
o 1pm Q/ X

the broken glass.
\ g X Y

g ™ Q’V’

10am “

Much to his excitement, Rhys’s friem@?gel comes ove gﬁr that morning. They decide to
play a game of chase in the livingzdom where Rhy{s@ys are all over the floor. Instead o{g
picking them up, Rhys and Ag)@ jump over thea@s. After a while, Angel trips and hu(t;@?er

¥ A the playing, Rhys and Angel are a(&e peckish! T ’b
@Z e down in the kitchen for lunch. WRile they eat, da

e kettle on and goes into the livingtfoom. Rhys ma sure
g \ind® ys e

2> \
c,'e_ "f_-g' <
X o N

3pm (Q ?S)

Angel spots a video Q%Oe on a shelf an s Rhys to stand on the
back of the sofa t@e if he can rea%x. Rhys tells Angel

O

A4

()
-/

As they look at the cover of one,vbbng game they r@‘e’it belongs to Rhys’s sister and is
too old for them. Angel Warlsgf play anyway. R&.s\says “

,@(\ ¢ ”
. Q@ y,
~N
5pm
Rhys loves bath time! He creeps into the bathroom and looks at the water in
the bath.Then he
\_ J
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